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CHAPTER I
INTRODUCTION

From birth, parents must nurture, protect and provide
for their children.

The role of parents is to socialize

children, to enhance self-worth, and to help children
develop a personal frame of reference for behaviors.
Because of a history of racism and oppression in this
country, African-Americans parents face the difficult task
of developing positive global self-esteem, cultural
ideJ:!_tity, and personal identity in their children.

Identity

has been defined as an integration of self-concept and selfesteem with the perceptions of future development, and
includes an awareness of group membership, expectations and
privileges according to group membership, as well as
restraints and social responsibilities (Spencer, 1988).
This includes a sense of self-worth, individual personality
characteristics, traits, and attributes, as well as an
understanding and appreciation of the cultural/racial group.
Although research has focused on personal identity and
reference group identity as separate entities, recent models
have been postulated on racial identity which incorporate
the two ideas.

Personal identity includes self-concept and

self-esteem, and group identity is defined as the amount of
salience an individual holds for their particular ·racial or
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ethnic group (Cross, 1987).

Racial and ethnic identity have

been defined as attitudes and beliefs an individual holds
about his/her particular racial/ethnic group and includes
racial awareness, racial self-identification, racial
attitudes, and racial behaviors (Rotheram & Phinney, 1987).
Models of racial identity development postulate that
individuals move through stages of low salience towards
their racial/ethnic group to an integration of cultural and
mainstream beliefs.

In the initial stage, individuals have

low salience to racial issues.

After a strong positive or

negative racial encounter, the person experiences confusion
about their racial identity and decides to seek their
identity.

The third stage includes emersion into the

.
1
.~
.
.
.
.
par t icu
ar racial/ethnic
group, including
exc 1 usive

participation in racial/ethnic activities.

The final stage

includes an integration of values and beliefs from both the
racial group and the majority culture (Cross, 1971, 1991;
Smith, 1991; Atkinson, Morten, & sue, 1982).
Positive sense of self and racial identification has
been empirically linked to increased psychological
adaptation and functioning, increased self-esteem (Parham &
Helms, 1985a, 1985b; Carter, 1991), and success and
achievement (Ward, 1990).

Negative racial identity in

African-Americans has been theoretically linked to low selfesteem, problems with psychological adjustment, low school
achievement, school drop-outs, teenage pregnancy, ·gang
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involvement, eating disorders, drug abuse, and crime
(Cross, 1991; Poussaint, 1990).

Due to the potential

consequences of negative racial identity, it is imperative
that African-Americans develop a positive sense of self that
includes a sense of racial pride.
The development of positive self-concept is enhanced by
many factors, including cognitive, social, and affective
development, as well as situational factors, such as the
environment, peer relationships, and parental messages and
racial socialization.

Racial and cultural identity are

influenced by the same cognitive and developmental factors,
as well as the development of social perspective-taking
(Whaley, 1993; Spencer, Swanson, & Cunningham, 1991;
Spencer, 1988; Alejandro-Wright, 1985; Phinney, 1991;
Rotheram & Phinney, 1987; Ramsey, 1987; McAdoo, 1985;
Harrison, 1985; Gay, 1978).

The family context is most

important in thE:early development of the child's sense of
self (Demo & Hughes 1990; Spencer, Dobbs, & Swanson, 1988).
Socialization serves to transmit values, beliefs, and ideas
around lifestyles, and is derived from cultural knowledge of
adult tasks and competencies needed for adequate functioning
within society (Harrison, Wilson, Pine, Chon, & Suriel,
1990).
Racial socialization prepares children to cope with
racism and oppression through developing a positive racial
identity.

Racial minority parents have the role ·of
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insulating children from the negative experiences of being
in a minority status, and interpreting and translating
experiences that occur outside the home in mixed racial and
ethnic group settings (Jackson, McCullough, & Gurin, 1988;
Gibbs, 1990).

Parents must help children develop positive

racial identity and a sense of pride in their race (EddieQuarterly, 1994; Demo & Hughes, 1990; Jackson et al., 1988)
and promote biculturalism (Harrison et al., 1990).

African-

American parents must help their children develop a positive
racial identity and sense of self despite negative media
images, stereotypes, oppression, and sometimes, impoverished
conditions.
The history of racial identity development of AfricanAmerican children is extensive, dating to the early 1930's
with the Clark studies, however, relatively little is known
about racial identity development in children and
adolescents.

Although many factors are involved with the

development of pqsitive self-esteem and self-concept in
children and adolescents, parents are the most important
resource, especially for young children.

African-American

parents are essential to the development of racial pride,
and can often prevent children from experiencing confusion
due to negative racial encounters or experiences.

African-

American parents have the difficult task of socializing
their children to develop positive self-esteem as well as a
positive group

identity~(Greene,

1992a: Peters, 1"985;
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Parham, 1993).

Because negative racial identity has been

theoretically associated with gang involvement, school dropouts, and negative self-esteem, it may be important for
parents to help children develop positive racial identity.
Although researchers acknowledge the role of parents in
socialization and the development of identity (Spencer,
1988; Demo & Hughes, 1990; Bowman & Howard, 1985; Thornton,
Chatters, Taylor, & Allen, 1990), few have studied parental

,

influences on racial identity development in children
(Sanders Thompson, 1994; Stevenson, 1993; Helms, 1990; Katz,
1987; McAdoo, 1985).

According to Spencer (1990), children

may have positive or high self-esteem but hold Eurocentric
attitudes which causes race dissonance unless an
intervention is made, preferably by the parents.

McAdoo

(1985) states that negative identity in children can be
attributed to an inadequate racial socialization process
within the home.
Unfortunately, relatively few studies have examined the
parental influence and childrearing beliefs on racial
identity development.
percentage of

paren~

Some studies find that a large
often do not socialize children for

racial identity development, but that parents with more
education are more likely to socialize children to have a
positive sense of racial identity (Parham & Williams, 1993;
Thornton, et al., 1990; Bowman & Howard, 1985).

Branch and

Newcombe (1980) found that even parents active in· the Civil

6

Rights movement often had little impact on children's racial
identity.

Similarly, Spencer (1987) found that parents

after the 1960's felt less need to teach Black values.

The

reasons why parents do not socialize their children to have
a positive racial identity remain unclear.

In addition, no

study has examined parent's racial identity development and
its effects on the childrearing and socialization beliefs
(Boykin & Toms, 1985).
As little research has been conducted, this study
attempts to examine parental influences on the racial
identity of African-American children and adolescents.
Specifically, the study seeks to understand the relationship
between racial identity attitudes and parental socialization
and childrearing beliefs.

The study also attempts to

determine the specific racial messages taught to children as
well as messages specific to gender.
Because of the exploratory nature of the study, the
design included both qualitative and quantitative measures
to identify racial
influences.

identi~y

attitudes and parental

The combination of measures provides

triangulation of the data, and were included in this study
to improve both the reliability and the validity of the·
study.

This

questions.

investigat~

examines three specific research

The first question explores the relationship

between specific racial attitudes, as outlined in the racial
identity development models, and socialization attitudes.
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The second purpose of the study is to determine specific
racial messages that parents teach to children.

Parental

messages may also differ according to the gender of the
children and the third research question seeks to determine
messages geared towards each gender.

The ultimate goal for

the study is to develop a better understanding of racial
socialization of children by determining the nature and
relationship of racial identity attitudes to socialization
attitudes, and to ascertain explicit messages.
· outline of the Dissertation
The second chapter provides a critical review of the
literature on racial identity in children, adolescents, and
adults, as well as a summary of research on parental and
racial socialization of African-American parents.

The third

chapter discusses the methodology utilized, and provides
demographic characteristics of the participants, as well as
statistical information on the instruments.

The fourth

chapter provides a summary of the results of the study.

The

fifth and final chapter provides a critical analysis of the
data, implications of the study, a detailed discussion of
limitations of the research, and suggestions for future
research.

CHAPTER II
REVIEW OF THE LITERATURE
This chapter will provide a summary of the research and
theoretical literature on racial identity development.

The

chapter will begin by describing Black racial identity
models that have been postulated.

Research on the racial

identity development of children and adolescents will be
discussed, as well as a critique of the literature and
research methodology.

The review will also include an

examination of theoretical literature on racial
socialization, and a synopsis of the research exploring
racial socialization.

The chapter will conclude with a

critique of the research on racial socialization.
Racial Identity Models
Several models have been proposed to describe racial
identity development that generally begin with individuals
placing low salience on their race and end with acceptance
and/or pride in their race (Smith, 1991; Cross, 1991;
Parham, 1989).

smith (1991) developed a four-stage model

that begins in childhood and continues through adulthood.
Stage one includes a preoccupation with the self or the
ethnicity of the person.

This continues until an ethnic

conflict occurs, which is the second stage.
8

The person
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reorganizes and reaches a struggle to find a resolution in
stage three until integration, stage four, is achieved.
Similarly, Atkinson, Morten, and sue (1982) developed a
five stage model, that moves from conformity, dissonance,
immersion into one's ethnic group, introspection and
reorganization, and finally, integration and awareness.
Myers, Speight, Highlen, Cox, Reynolds, Adams, and Hanley
(1991) developed a comprehensive six-stage model of identity
development based on Afrocentric psychology that moves a
person from absence of conscious awareness, to dissonance,
immersion, internalization, integration, transformation, and
the acceptance of oneness with the entire community, both
past, present, and future.
However, the most widely empirically studied model on
racial identity is a five-stage model of psychological
nigrescence developed by Cross in 1971 and revised in 1991.
The first stage, preencounter, is associated with a
Eurocentric perspective.

Individuals may not deny their

Blackness but feel that race is irrelevant, that being Black
is a social stigma due to social discrimination, or have
anti-Black feelings or a negative reference group
orientation.

Stage two, encounter, occurs when a person

experiences an event that causes them to challenge his/her
preencounter beliefs, and is often accompanied by feelings
of confusion, alarm, and depression, followed by guilt,
anger, and anxiety.

It is at this stage that the· person
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makes the decision to develop a Black identity (Cross,
1991).
Immersion/emersion, the third stage, is often
accompanied by intense feelings of anger as well as a
developing sense of pride.

Individuals immerse themselves

in Blackness and only things related to Blackness or African
culture have value.

In emersion, individuals become less

angry than immersion, and have less resentment towards
Whites.

At the end of this stage, individuals may become

frustrated and regress to preencounter, become fixated at
this stage, or "drop put" of the developmentaL cycle as they
are satisfied with their identity.
Other individuals enter the fourth and fifth stages,
internalization and internalization/commitment in which they
have a developed sense of Black pride.

The person has high

salience for the importance of race, and the anger felt
during the immersion/emersion stage is now controlled and
directed at racist institutions and other means of
oppression.

In internalization/commitment, people actively

work to end racial oppression (Cross, 1991).

The cross

(1991) model is the basis for racial identity development in
this study as it is the most widely studied, and a scale has
been developed to operationalize and measure the attitudes
(Parham & Helms, 1981).
Racial identity attitudes of college students and
adults have been found to be correlated with psychological
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functioning, self-esteem, self-actualization, affective
states, and ego development (Parham & Helms, 1985a, 1985b;
Carter, 1991).

Preencounter and immersion/emersion

attitudes were negatively correlated with self-esteem while
encounter and internalization attitudes are positively
correlated with self-esteem.

Similarly, preencounter and

immersion/emersion attitudes were found to be correlated
with lower states of self-actualization and negative
affective states, especially anger in the immersion/emersion
stage.

Encounter attitudes were significantly correlated

with self-actualization and positive affective states, and
internalization attitudes showed similar correlations that
were not significant (Parham & Helms, 1985a; 1985b).
Preencounter attitudes were found to be significantly
related to anxiety, memory impairment, paranoia,
hallucination, alcohol concerns, and global psychological
distress (Carter, 1991).

Preencounter attitudes as well as

immersion/emersion attitudes seem to be related to less
healthy psychological functioning while encounter and
internalization attitudes were related to positive
psychological functioning.
In general, the Black racial identity models begin .with
a stage in which individuals hold little or no salience to
their race or racial issues.

Individuals move to the next

stage by having an encounter, either a negative racial
experience or a positive experience with a member· of their
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own race.

The experience usually causes dissonance for the

individual as their old values and beliefs about race and
their personal identity are challenged.

This stage is

usually accompanied by feelings of anger and confusion.

The

encounter serves as impetus for individuals to move into the
next stage in which individuals learn more about their own
race and cultural issues by immersing themselves into their
culture.

The immersion stage is accompanied by feelings of

anger and guilt.

The final stage is characterized by

individuals integrating values for both their race/ethnicity
and the majority culture.

The stages have been linked

empirically with self-esteem and psychological functioning.
Although the Black racial identity models have similar
features, several criticisms of the models can be made,
particularly on the Cross (1971, 1991) model and extensions
(Parham, 1989).

First, the Cross (1971) model was developed

as a reaction to changes made within individuals as a result
of the Civil Rights movement within the 1960's.

Racial

identity development, therefore seems to occur due to
external environmental factors.

However, Afrocentric

psychologists indicate the Black identity is biogenetically
determined and not based on environment (Akbar, 1989;
Nobles, 1989).

There is some concern that Black identity

occurs from negative experiences with the environment, and
that some the developmental process that begins with a
negative experience does not allow the person to fully
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develop an Afrocentric sense of self (Smith, 1989; Akbar,
1989).

The model of psychological nigrescence has been

criticized because it does not include issues of
spirituality within the individual's development (Akbar,
1989; Nobles, 1989).

Finally, the model does not address

developmental issues as racial identity development
postulated as a linear process.

w~s

Parham (1989) has suggested

that individuals cycle between the stages and that behaviors
and tasks in racial identity development differ according to
life stages.

However, research has not been conducted to

determine differences in racial identity development
according to developmental life changes.
Helms (1989) has addressed some of the criticism to the
psyc~ological

nigrescence model.

She states that if Black

identity is biogenetically predetermined, then individual
identity would be fixed.

Individuals may have a

predisposition to Black racial identity which may be
enhanced through socialization.

Black identity models are

more useful than African identity models as Black identity
models address socialization experiences that include
survival through racism and the history of slavery within
America.

Because the experience of Blacks living within

this country is different than the experience of Blacks in
Africa or other countries (Jamaica, Haiti, etc.), a model
addressing changes within the individual due to racism and
oppression seem appropriate.

0
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There has been little empirical research that examines
the types of experiences or influences that cause people to
move from one stage to the next.

Future research needs to

focus on specific racial incidents, as well as the influence
of parents, peers, the media and/or society.

Is the process

of racial identity different if the encounter is a negative
racial experience or a positive encounter with a member of
the same race?

Finally, research should determine if the

racial identity development process is a one-time linear
event, or if individuals "cycle" through the stages
throughout the lifespan as has been suggested by Parham
(1989).

Racial Identity of Children and Adolescents
studies seem to indicate that racial identity
development and exploration of racial issues begins in
childhood.

studies examining aspects of racial identity in

children often focus on one of three aspects of identity,
namely, awareness, self-identification, and racial
attitudes, but very few examine racial behaviors.
Research on self-identification has shown that children as
young as three years of age are aware of racial differences
and can categorize themselves according to their race
(Alejandro-Wright, 1985; Branch & Newcombe, 1980; Aboud,
1987).

Alejandro-Wright (1985) studied the racial

classification skills of young children using pictures of
Black, White, and Chinese children and developed a four-
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stage model of racial classification from the results.
Children were asked to group the pictures according to race
and gender.

In Stage o, color, which corresponds to ages

three and four years, children simply group people according
to skin color, placing light-skinned or dark-skinned
individuals in the same category regardless of race.
I, subliminal, occurs between four and six years.

Stage

At this

stage, children can distinguish global skin colors by
sorting light- and dark-skinned individuals from the same
race into the same racial category.

At ages six to eight

years, children enter Stage II, preconceptual, in which
racial classification includes physical characteristics
beyond skin color.

In Stage III, conceptual, children

understand physical and biological characteristics as well
as the formation of understanding the social factors of race
(Alejandro-Wright, 1985).
Although children can categorize themselves
according to race correctly by three years of age, they do
not believe in the permanence of race until they are seven
years old and young children believe that they can choose to
be White or Black (Aboud, 1987; Ramsey, 1987).

During early

adolescence, children understand social implications of race
and recognize that they can choose to engage in behaviors or
activities that are reflective of their race (AlejandroWright, 1985; Phinney & Rotheram, 1987).
Research has also focused on racial attitudes, or
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values that children place on race.

However, these studies

usually address racial preference and not the salience or
importance of race.

African-American children are typically

given photographs of people of various racial groups or
dolls representing various racial groups and asked to
determine which of the individuals are more attractive,
which are nicer, with whom they would chose to be friends,
and which child behaves the best.

The early research on

racial attitudes began with the Clark and Clark (1939)
study.

They showed White and Black dolls to preschool age

children and asked the children to chose between the dolls.
The children frequently chose the White dolls as being the
prettiest and the dolls with whom they would like to be
friends.

The researchers concluded that African-American

children have negative self-concepts as they seemed to show
a preference for the White dolls (Clark & Clark, 1939).
Additional research was conducted due to the negative
implications from the Clark (1939) studies that AfricanAmerican children may have low self-esteem and poor selfconcept.

However, similar results were found by other

researchers.

Roberts, Mosley, and Chamberlain (1975)

studied racial identity and found age differences in young
girls using the Clark doll method.

They found that younger

children, ages three to four years, chose White dolls to be
the prettiest, although they equally chose both the White
and Black doll as resembling them.

Hopson and Hopson (1990)
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replicated the Clark study and found that the majority of
the children studied selected White dolls as being the
prettiest and a majority of the children reported that the
Black dolls "looked bad".
Branch and Newcombe (1980) hypothesized that the
results would be different after the Civil Rights movement
and increased racial awareness in this country.

They

replicated the Clark (1939) studies and found that children
ages three to five years whose parents were more active in
the Civil Rights movement were more likely to choose the
White dolls.

This finding was discrepant with the common

sense notion that parents active in the civil rights
movement would raise more Afrocentric children with
preferences towards Black dolls.

However, Branch and

Newcombe's (1980) findings were consistent with the results
of other studies examining young children.

For instance,

Spencer (1982a) found that children around three years of
age have Eurocentric values in that they will chose White
dolls or photographs featuring White children.

McAdoo

(1985) studied preschool children to determine if their
racial preferences could be modified by offering positive
and negative reinforcement for choosing Black dolls.

He

found that children exhibited a random pattern of selecting
the dolls, and that they were not affected by reinforcement.
McAdoo (1985) concluded that selection of dolls may
indicate neither a White racial preference nor self-hatred
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because of the random selection of dolls.

He also

recommended that future studies examine the modification of
racial attitudes, especially as White preference in doll
selection may impact negative identity formation and low
self-esteem (McAdoo, 1985).
By the time African-American children reach school-age,
their racial preferences seem to change.

According to

Roberts, Mosley, and Chamberlain (1975), older AfricanAmerican girls, ages six and seven years, chose the Black
dolls as resembling themselves and as the prettiest dolls.
The researchers indicated that racial identity or positive
self-concept may be developmental as the older girls chose
the Black dolls (Roberts, et al., 1975).

Spencer (1982b)

also found that African-American children around nine years
exhibit Afrocentric values in choosing Black dolls more
frequently.

According to the empirical literature, racial

attitudes as measured by racial preference seem to have a
developmental quality as preschool age Black children tend
to have a White preference which seems to change to a Black
preference.
Several criticisms can be made of the literature.
First, the original Clark (1939) study concluded that
African-American children have low self-esteem because of
their White preferences.

However, the only children studied

were preschool age children who do not have a solid
understanding of racial issues.

cross (1987, 1985) has
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criticized the research on racial preferences with children
as the studies only measured preference and did not include
measures of self-esteem or self-concept.

It is possible for

the children to have White preferences but have positive
self-esteem (Phinney, 1991).

The studies also made the

assumption that children only use skin color as a criteria
for race, as opposed to the use of other features such as
hair color and texture, and language (Aboud, 1987).

It is

also possible that the children's selection of White dolls
only reflected society's standards.

Aboud (1987) criticized

the methodology of the research in that the dolls or
pictures may not accurately represent racial groups.
Another methodological criticism is that forced choice
questions may not accurately reflect the children's
perceptions (Ramsey, 1987).
Adolescence is the period in which decisions are made
about school achievement, career goals, and interpersonal
relationships.

For racial minority adolescents, cultural

factors must be included as adolescents are faced with
societal pressures to identify with their particular racial
or ethnic group (Spencer, et al., 1991; Fordham, 1988; Gay,
1978).

Pressures around racial identity differ for

adolescents than for younger children.

All adolescents must

decide on career goals and achievement in school, but
according to some researchers, African-American adolescents
face the pressure of being seen as abandoning their culture
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or "acting White" when they are high achievers in school
(Fordham, 1988; Ford-Harris, Schuerger, & Harris, 1991;
Hopson & Hopson, 1990).

Additionally, some career channels

may seem closed to African-American adolescents due to
discrimination and/or lack of opportunities and role models.
Research on adolescents indicate that adolescents
explore their racial identity.

studies conducted with

adolescents have also indicated that adolescents may
experience several stages of racial identity development as
outlined by the racial identity models (Aries & Moorehead,
1989; Ward, 1990).

One study examined racial identity in

school-age children and adolescents, and found that there
were changes in racial identity across age groups (Banks,
1984).

According to Banks (1984), adolescent girls seem to

have less pro-Black attitudes and feelings, especially in
judging physical aspects such as beauty.

Phinney (1989)

also interviewed ninety-one adolescents and found that they
were exploring racial issues.

Girls were concerned with

physical beauty and boys were worried about discrimination
(Phinney, 1989).

Cummings and Carrere (1975) found no

differences in racial identity attitudes and the level of
self-esteem in adolescents or differences according to
social economic status.

Aries & Moorehead (1989) measured

adolescents and found that all had made some commitment to
formulating a racial identity and integrating it with their
personal identity.
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Phinney and Tarver (1988) examined racial attitudes of
early adolescents between the ages of twelve and fourteen
years by giving them a qualitative interview schedule that
addressed the importance of race and racial incidents.

A

number of the children indicated that they were aware of
racism, had thought about how their race will influence
their future, and could list positive and negative aspects
of their race (Phinney and Tarver, 1988).

Ward (1990)

interviewed seven high achieving African-American
adolescents to explore the formulation of racial identity.
According to their own report, the students at the school
entered with preencounter attitudes according to the Cross
(1971) model, but by their junior year had become more
involved with African-American activities and had moved into
Cross' immersion or internalization stages (Ward, 1990).
These two studies are important because of the qualitative
methodology that allowed children to directly report racial
experiences and the salience of racial issues which may more
accurately reflect attitudes.
In summary, adolescents explore racial issues and begin
to examine their own identity.

Qualitative research on the

racial identity development of adolescents suggests that
African-American adolescents move through the stages
postulated in racial identity models.

Adolescents indicate

that they have begun to explore racial issues and to
understand how it impacts their lives, including
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experiencing racism and oppression, and physical beauty.
Parham (1989) suggested that racial identity development
begins in adolescence, and that individuals "recycle"
through stages across the lifespan resolving different tasks
according to developmental issues.

The research on

adolescents seems to support this notion.
The research methodology utilized with adolescents
varies, but the use of qualitative measures, including
interviews and open-ended questionnaires has allowed
adolescents to explore and describe their attitudes in much
greater detail.

Future research should examine the racial

identity development of adolescents using a variety of
research methodologies.

studies should ascertain if tasks

for racial identity development in adolescents correlate
with their life-cycle developmental tasks, including
formulation of identity, achievement and career concerns,
and dating issues.
The research on both children and adolescents indicate
that they are aware of racial issues and the impact of race
on their lives.

Adolescents in particular seem to actively

work at developing their racial identity.

The research has

found that racial identity development and attitudes seem to
follow a developmental path with children moving from
categorizing race to understanding the impact that race has
on their lives.

However, the factors that influence the

development have remained relatively unexamined.
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Parental Influences on Racial Identity Attitudes
In general, socialization has been defined as the
preparation of children to accept adult roles and
responsibilities in society through the teaching and
learning of conventional beliefs, values, and patterns of
behavior (Boykin & Toms, 1985).

This is done through both

overt messages as well as the implicit learning of values
through observation of the style and patterns of behaviors
and manners of relating interpersonally (Greene, 1992a).
Socialization serves as preparation for the development of
gender roles, behaviors for the school and work place, as
well as roles within the family.

It occurs through peers,

the school system, churches and other social organizations,
and through the media.

The role of mass media and

communication is very influential.

However, the most

important source of socialization, especially for preschool
and primary grade children, is the parents (Demo & Hughes,
1990; McAdoo, 1985; Harrison, 1985; Spencer, et al., 1988).
When the child enters the school system, the role of
socialization from individuals other than family members
increases.

Parents today are faced with greater pressure to

prepare their children for success within society as
children face negative peer pressure to not achieve in
school, to use drugs, and to engage in premarital sexual
intercourse.
Typically, the family is the primary socializing agent,
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and is supported by the school and judicial systems, and the
media (Boykin & Toms, 1985).

African-American parents are

often not supported by the media, school, or judicial
systems.

They face heightened pressure as they must counter

negative messages from the media, and face oppression,
racism, discrimination, and covert and overt prejudice
(Peters, 1985).

African-American parents must not only

teach their children how to be productive members of
society, but how to survive in a racist one (Stevenson,
1993; Peters, 1985; Parham, 1993).
Racial socialization has been defined as raising
children to be physically and emotionally healthy in an
environment of extreme stress in which being AfricanAmerican is perceived as negative by the dominant society
(Peters, 1985).

Greene (1992a) defined racial socialization

as the legacy of skills which are explicitly and implicitly
passed down to children through parents and extended family
members to deflect and negotiate a hostile environment.
Similarly, Stevenson (1993) defined racial socialization as
the process of helping children integrate a sense of self in
a hostile environment.

All of the definitions indicate the

importance of teaching African-American children coping
strategies to live productively and to develop a positive
self-concept within an oppressive society.
In order for parents to socialize children, they must
be clear about their own racial beliefs, and have.specified
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strategies for dealing with racism (Parham, 1993; Hopson &
Hopson, 1990).

It is important for parents to discuss

racial issues with their children as children may experience
negative encounters (Spencer, 1990).

Early negative

encounters are often what causes a child to realize that
they are African-American and that the dominant society
perceives being African-American as negative.

Parents must

socialize children in a way that does not overwhelm
children, lead children to experience paranoia and
discomfort, or in a way that is not overly protective
(Greene, 1992a).

They must provide a buffer for negative

messages received from society, and serve as translators of
messages and experiences with mixed racial and ethnic groups
(Greene, 1992a; Harrison, 1985).

Some parents do not

socialize their children to racial issues because they feel
that the issues are not important or they hope that their
children will not have to experience racism (Hopson &
Hopson, 1990).

Others feel that it will cause their

children to become bitter and resentful of Whites, while
some parents will only discuss racial issues if their
children initiate the discussions (Sanders Thompson, 1994;
McAdoo, 1985).
Racial socialization styles and methods can be
categorized according to two conceptual models.

Boykin and

Toms (1985) classify families into three categories
according to the type of messages transmitted.

African-
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American families that are classified as mainstream
generally socialize their children according to Eurocentric
values and beliefs.

Mainstream families tend to run into

problems as parents may espouse Eurocentric values, but
demonstrate more Afrocentric values through their behavior.
Families can also be classified as having a minority
socializing orientation.

This orientation includes

passively accepting oppressive and racist beliefs and trying
to work within the racist society.
is Black cultural.

The third classification

In this orientation, parents transmit

Afrocentric values according to West African traditions.
The authors outline nine dimensions that are transmitted by
Black cultural families.

These dimensions include the

importance of spirituality, and harmony, movement, verve,
affect, communalism, expressive individualism, orality, and
social time perspective.
Bowman and Howard (1985) and Sanders Thompson (1994)
categorized socialization messages into four areas based on
research findings.

These categories include racial

identity, self-development, racial barriers, and egalitarian
views.

Racial identity messages focus on racial pride,

African heritage, and familial and cultural history.
Messages on self-development include the importance of
education and achievement, and the importance of hard work.
Racial barriers messages provide an awareness of racism and
prejudice, and treating others fairly, despite not being
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treated fairly by Whites.

Egalitarian messages focus on

human universals and do not emphasize racial differences
(Sanders Thompson,

1994~

Bowman and Howard, 1985).

Studies have examined the influence of parental racial
socialization practices.

Branch and Newcombe (1986) asked

parents about racial socialization attitudes and the
importance of teaching racial messages to children by
assessing racial socialization attitudes and Afrocentric
attitudes.

The researchers found that six to seven year old

children whose parents indicated the importance of racial
socialization tended to choose the Black dolls in the doll
tests.

This finding may indicate the importance of parental

messages on racial preferences or that the children may have
simply reached the developmental stage of Black preferences.
Spencer (1983) found that school-age children whose parents
knew a great deal about Black history generally had more
Afrocentric values.

It was not determined, however, if the

parents taught the children Black history and if this had an
influence on their identity.

These two studies suggest that

parents who feel that racial socialization is important and
have knowledge about African heritage and history tend to
have school-age children with more Afrocentric beliefs as
measured by the dolls.

However, it is unclear if the

children chose the Black dolls due to developmental change
or to the racial socialization practices of the parents.
Branch and Newcombe's (1980) earlier study indicated that
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preschool children's preferences for Black dolls were not
affected by their parent's participation in civil rights
activities.

When directly asked, parents indicated that

they do not teach their children racial messages (Spencer,
1990).

Future studies should determine the importance or

significance that parents attribute to racial socialization
as well as determine specific racial messages that are
taught.
Barnes (1991) attempted to directly measure parental
influence on children's beliefs by studying young children
and their parents.

Parents with higher income levels felt

more strongly that Black history should be taught to their
children.

Parents who indicated a high level of political

activity had children with positive racial identity as
indicated by positive evaluation of their racial group and
friendship choices.

Similarly, children scored higher on a

measure of racial identity if their parents tended to blame
the system and endorsed militant actions (Barnes, 1991).
/ Bowman and Howard (1985) studied 377 adolescents
through qualitative measures asking about the messages that
parents give them on racial issues.

A majority of the

adolescents reported that their parents did not tend to give
them racial socialization messaqes, with a significant
difference in the number of girls reporting receiving no
messages than boys (41% vs. 36%, respectively).

Of the

adolescents that received messages, boys reported that they
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were often taught about racial barriers and egalitarianism.
When girls were given messages, they were taught racial

___..
pride.

School achievement and self-efficacy were also

measured and it was found that children who were not taught
messages had lower self-efficacy.

Furthermore, it was found

that children who were taught messages had higher grades
(Bowman & Howard, 1985).
Research has directly examined parents' beliefs on
racial socialization.

Spencer (1990) interviewed forty-five

parents of preschool and school-age children and found that
the parents did not teach children racial pride although
most of them emphasized personal values and morals.

She

also found that the parents reported that they did not do
anything if their children reported racial incidents
(Spencer, 1990).

This approach by parents may leave

children with no resources to explore racial identity
attitudes or questions.

Thornton, Chatters, Taylor, and

Allen (1990) in a national survey asked over 2,000 parents
of adolescents about racial messages.

The majority of the

parents.(64%) stated that they did socialize their children
by giving them messages about racial issues, and parents
with higher levels of education and older parents tended to
report that they socialized their children more.

The

messages that they tended to give children focused on
achieving and working hard, being a good citizen, racial
pride, Black heritage, the importance of recognizing and
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accepting their racial background, oppression, and racism
(Thornton, et al., 1990).

The results of these two studies

may differ as the age of children varied, and may also
indicate that parents of adolescents feel more strongly
about racial socialization.
Peters (1985) interviewed 16 parents on their
childrearing beliefs and racial experiences.

Many of the

parents reported that it is important to racially socialize
their children.

They reported teaching survival skills for

prejudice and discrimination, self-pride, positive selfconcept, and self-respect.

Parents also indicated the

importance of teaching racial pride, heritage, and the
importance of education.

They also provided egalitarian

messages, including that their children are equal to Whites,
but reported warning children that they may experience
oppression and may not be treated fairly by Whites.

Some of

the parents stated that they had faced discrimination with
their children, such as not being served in restaurants, and
were confused as to how to explain the issue with their
children.

The parents gave mixed responses when asked if

being Black was an added burden for their children.

Nine

indicated that being Black is a burden, but others felt that
it is only a burden if the parents felt stressed.

Almost

all of the parents indicated, however, that being Black is a
stressor for them as parents.

Also, most of the parents

reported that they felt inadequately prepared by their own
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parents to deal with racial issues (Peters, 1985).

The

studies that directly measure parents indicate that parents
feel that it is important to racially socialize their
children.

Specific messages include the reality of racism

and oppression, racial pride, self-pride, and the importance
of achievement and education.
There have been some investigations utilizing a
retrospective design of asking adults to recollect their own
socialization experiences as children.

Parham and Williams

(1993) asked 114 adults ages 18-68 years about messages they
had been given as children from their parents.

Half of the

sample reported that they received neutral or negative
messages about their race and 20% reported that they
received no messages.

The adults who did receive messages

reported the following messages: feel proud of their race,
to feel pride but not to show it, the importance of being
human and not Black, and to not be proud to be Black (Parham

& Williams, 1993).

In a similar study,

Sanders_~hompson

(1994) surveyed 225 adults ages of eighteen to eighty-five
years on their recollections about socialization experiences
with their parents and extended family members.

Only 50%

indicated that the discussions with their parents focused on
r~cial

socialization, defined by race-related discussions

including oppression and coping strategies, whereas 71%
reported racial socialization conversations with other
family members.

The participants who indicated that they
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were racially socialized reported receiving advice on coping
with racial barriers.

Adults under 36 years of age reported

receiving messages on racial pride, while older adults
indicated that they had received self-development and
egalitarian messages (Sanders Thompson, 1994).
It is important to note that the results of the
retrospective studies differ significantly from direct
studies of parents.

Retrospective studies tend to find that

not all parents racially socialize their children, and that
parents tend to give neutral messages or no messages about
race.

Direct studies tend to find that the large majority

of parents racially socialize their children and feel that
racial socialization is important.

Parents when studied

directly indicate that they teach children specific
messages, such as racial pride, self-pride, and the
importance of education.

The findings from parents examined

directiy suggest that African-American parents who feel that
socialization is important may actively socialize their
children by teaching them

specifi~

messages.

Some important methodological considerations could
explain these conflicting results.

The studies that ask for

recollections include a wide age range of participants, from
early adolescents to senior citizens.

A critical oversight

and a threat of invalidity has to do with potential cohort
effects.

The research does not ascertain differences that

may exist in racial socialization experiences according to
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cohorts.

Adults who were raised during the Civil Rights

movement may have been taught racial messages, including the
importance of racial pride.

Older adults in the studies may

have been taught to not emphasize their race, and parents of
adolescents in the studies may have felt it unimportant to
racially socialize their children due to changes within
society.

The participants in these studies may not have

remembered racial discussions with their parents, and may
have assumed that the parents did not discuss race.

The

retrospective studies also did not determine implicit racial
socialization messages received by participants.
The research on racial socialization seems incomplete
as many issues and concerns have not been studied.

Because

of the possible invalidity of retrospective studies, the
importance of racial socialization and the percentage of
parents who teach children racial messages remains unclear.
Additionally, research suggests that approximately one-third
of the parents measured directly report that they do not
socialize their children.

one-half of adults in

retrospective studies indicate that they were not socialized
directly by their parents, although these results must be
interpreted cautiously.

The research has not determined why

this small percentage of parents feel that it is not
important to socialize their children.

Parents may not

discuss race with their children because they do not know
how to discuss issues, or they may feel that a discussion of
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racism may upset their children.

Others may feel that the

social climate of the country has changed and that there is
not a need to discuss race.

Other parents may feel that

implicit racial messages, such as participation in Civil
Rights or political activities, participation in cultural
activities, and teaching children Black history are more
influential than direct discussions.
Racial socialization research has also not focused on
factors that influence racial socialization attitudes.
Studies indicate that parents with higher educational levels
and with higher socioeconomic status may be more likely to
racially socialize children.

Additionally, research has not

examined differences in socialization attitudes according to
gender of the children.

More importantly, only one study

has attempted to understand the impact of the parent's
racial identity or Afrocentric attitudes on racial
socialization attitudes.

Future research should focus

specifically on verbal messages and indirect methods of
socialization, the importance of culture and history,
parents' comfort level in discussing racial issues,
differences in socialization for girls and boys, and
differences across age ranges.

CHAPTER III
METHODOLOGY
Participants
Participants were selected from three African-American
churches in two mid-Southern cities within the same state.
Two of the churches were Baptist, and one church was
Methodist in denomination.

Two hundred thirty individuals

were invited to participate in the study, which included
abut 175 households of both single-parent and two parent
families.

Potential participants were selected from the

various church directories and through the ministers, and
were invited to participate in the study if they were listed
as parent(s), grandparent(s) with legal and physical
custody, or stepparent of at least one child.
surveys were received from 107 individuals.

Completed
Two surveys

were excluded as the entire set of instruments were not
completed, and one was excluded as the participant indicated
that he had no children.

Therefore, 104 subjects

participated in the study, yielding a response rate of 44%
of individuals and 59% of households.

Forty-two (40%) sets

of surveys were received from Church one, forty-six (44%)
sets were received from Church two, and seventeen (16%) sets
were received from Church three.
35
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Thirty-five men (34%) and 69 women (66%) completed
surveys.

The age range of subjects was 17 to 76 years of

age, with a mean age of 42 years (S.D.= 9.473).

The mean

age for men was 41 years, and for women, the mean age was 41
years.

The majority of the participants reported that they

were married (73%).

Approximately 14% reported that they

were single or never married, and 14% reported that they
were divorced or widowed.
incomes of $20,000 or more.
less than $20,000.

Most of the participants reported
Only 11% reported incomes of

Approximately 45% reported middle level

income between $20,000 and $49,999.

About 44% of

participants reported an income level of $50,000 or more.
Six participants did not indicate their income level.

All

of the participants had at least a high school diploma.
Twenty-two percent of the subjects had at least some college
experience, while approximately 20% reported receiving
college degrees.

About 27% reported completing some

graduate school courses or receiving graduate degrees.
Table 1 lists marital status, income levels, and educational
levels for men and women.
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Table 1
Demographic Frequencies According to Gender
Males

Females

Total

Marital status
Single
Married
Divorced/widowed

4 (11.4%)
29 (82.9%)
2 ( 5.7%)

10 (14.5%)
47 (68.1%)
12 (17.4%)

14 (13.5%)
76 (72.3%)
14 (13.5%)

3 ( 8.6%)
10 (28.6%)
19 (54.2%)

8 (11.6%)
34 (49.3%)
24 (34.8%)

11 (11.2%)
44 (44.9%)
43 (43.9%)

6 (17.1%)
9 (25.7%)
15 (42.9%)

15 (21.7%)
11 (15.9%)
20 (29.0%)

Income Level*
Below $20,000
$20,000-$49,999
$50,000 or more
Educational Level**
High School
College Degree
Graduate School
* 6 missing cases.

21 (21.2%)
20 (20.0%)
35 (35.0%)

** 5 missing cases.

Generally, the sample included married, middle-class
individuals from the mid-South who had completed some
college courses.

The sample may not be representative of

all African-American parents, but may represent middle-class
African-American parents that live in the mid-South region
of the country.
Measures
Racial and Social Awareness Subscale of the Black
Parental Attitude scale.

The Black Parental Attitude Scale

(BPA) ia a 76-item scale that measures a variety of factors
related to parenting and childrearing attitudes (Johnson,
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1980).

The racial and social awareness subscale is a

seventeen item subscale that measures the importance of
racial socialization and specific messages.

The subscale

was primarily used to provide empirical information on
parental messages and beliefs on teaching children about
racial issues.

The

BPA was developed by a panel of judges.

Categories and items were generated by judges after
inspecting the literature on African-American childrearing
practices.

The items are written using a five-point

Likert-like scale.

Respondents are asked to rate the extent

of agreement with statements, (categories include strongly
disagree, disagree, undecided, agree, strongly agree).

High

scores on the racial and social awareness subscale indicate
that positive attitudes towards teaching children pro-Black
messages, and low scores indicate a less favorable attitude
towards teaching children pro-Black messages.

Test-retest

reliability coefficient for the racial and social awareness
subscale was found to be .69, and the internal consistency
coefficient alpha for the subscale was .63, indicating
moderate reliability (Johnson, 1980).

The BPA was found to

be positively correlated (r=.64, p<.001) with the Black
Ethnocentrism Scale, a scale that measures ethnocentrism,
including pro-Black and anti-White attitudes, indicating
convergent validity.

A copy of the BPA is included in

Appendix A.
Racial Identity Attitude Scale.

The Racial Identity
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Attitude Scale (RIAS) (Parham & Helms, 1981) is a 30-item
scale that measures attitudes associated with the Cross
(1971) model of racial identity development.

This

instrument was utilized to determine racial identity
attitudes of the parents.

The scale was designed using

Hall, Cross, and Freedle's (1972) Q-sort procedure which
asked subjects to sort cards that reflected attitudes at
various stages.

The RIAS uses a Likert scale {l= "strongly

disagree" and 5= ''strongly agree") and subjects are asked to
rate each item based on the extent of their agreement.
Scores are obtained by summing the responses for each stage
and dividing by the number of items in each subscale.

A

copy of the scale is included on Appendix B.
Internal consistency reliability for the subscales are:
Preencounter,

.67; Encounter, .72; Immersion/Emersion, .66;

Internalization, .71 (Parham & Helms, 1981).

Ponterotto and

Wise (1987) found strong support for the preencounter,
immersion, and internalization subscales using oblique
factor analytic methods and examining alternative factor
solutions, accounting for 36.1% of the variance before
rotation, and 26.7% of the variance after rotation.

In

addition, they found high subscale intercorrelations which
indicated that the four subscales may not be independent.
However, the scale has been revised by changing the wording
of questions to more closely match the attitudes postulated
in the model in order to address these issues.

Validity
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evidence for the RIAS has been consistently found.

Racial

identity attitudes have predicted various preference for
counselors (Parham & Helms, 1981), emotional states and
psychological functioning (Parham & Helms, 1985a, 1985b;
Carter, 1991).
Qualitative Racial Attitude Measure for Parents.

An

open-ended questionnaire was also given to the parents, and
was included to gather specific information on racial
socialization, and to determine the nature of explicit
messages given to children.

The questionnaire asked

demographic information and four open-ended questions about
racial messages.

The first question asks if parents believe

it is important to teach children racial issues, and the
reasons why.

The second question asks for specific messages

parents teach to their children.

The final two questions

ask for messages taught according to gender.

Questions were

developed by the examiner and were revised with a committee
of three faculty members.

A pilot sample of 10 individuals

between the ages of 25 and 40 years were given the questions
to determine if the wording and phrasing elicited the
desired information.
Appendix

A copy of the survey is included in

c.

Procedures
For the initial church sample, parents were alerted of
the research study through announcements at church, listings
in the church bulletins, and through an introductory letter.
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A copy of the introductory letter is included in Appendix

o.

Parents were also invited to participate in parenting
workshops with the researcher in order to encourage
completion of the surveys.

Attendance in the workshops was

not mandatory for participation in the study.

Parents were

invited to participate in the study through letters in the
mail, and were asked to return surveys to the church office,
church library, or to mail them to the researcher.

The

letter explained that the study included the one-time
completion of surveys, and that responses would be
confidential and reported anonymously.
were sent after two weeks.

Follow-up postcards

After four weeks, a new set of

instruments was sent to participants along with a postage
paid envelope for which to return surveys.

Parents from the

additional two churches were invited to participate through
their minister and members of the church.

Parents were

identified and given introductory letters, surveys, and a
return envelope.
Statistical Analysis
The quantitative data was analyzed using a variety of
statistical procedures.

Analysis of variance tests (ANOVAs)

were computed to determine if differences occurred in
demographic variables according to location.

ANOVAs were

computed to determine if differences occurred in racial
identity and racial socialization attitudes on the RIAS and
the BPA subscale according to gender, socioecon0mic status,
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educational level and marital status of the parents.
Multiple regression equations were computed using the
subscales of the RIAS as independent variables and the
racial and social awareness subscale as the dependent
variable.

Qualitative information from the parental survey

was analyzed through open coding to determine categories of
responses.

Frequencies were tallied within categories of

responses for each question.
Research Hypotheses
H1 :

Parents with strong preencounter attitudes will feel

that it is not important to present racial messages to their
children as they may have pro-White and anti-Black
attitudes.

Regression analysis will yield a significant

negative relationship between the preencounter and the
racial and social awareness subscales.
H2 :

Parents with strong encounter attitudes will be

experiencing confusion, hurt and anger, and may feel
ambivalent about presenting racial messages.

Multiple

regression analysis will not yield a significant
relationship between the encounter and the social and racial
awareness subscales.
H3 :

Parents with strong immersion/emersion attitudes will

feel that it is extremely important to teach children racial
and cultural issues, and may teach their children to
mistrust and hate Whites.

Multiple regression analysis will

yield a significant positive relationship between the
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immersion/emersion and the social and racial subscales.
H4 :

Parents with strong internalization attitudes will feel

that it is important to teach racial issues to children, but
will not feel or express anger or a lack of trust towards
Whites.

Multiple regression analysis will not yield a

significant relationship between internalization and racial
and social awareness subscales.
H5

:

Parents will give a variety of messages to children,

including the importance of history, understanding racism
and oppression, and the importance of striving for
achievement.

HG:

Boys will receive messages around school achievement,

and racial barriers and oppression.
H7

:

Girls will receive messages on racial pride and

sexuality.

CHAPTER IV
RESULTS
This chapter presents the results of the analyses
regarding the research hypotheses from the research
questions.

The study was designed to determine the

relationship among racial identity attitudes and
childrearing beliefs, specifically beliefs around racial
socialization, and included quantitative and qualitative
measures.

There were four hypotheses regarding the

relationship among racial identity attitudes as measured by
the RIAS.

It was hypothesized that strong encounter

attitudes would yield a significant negative relationship
with racial socialization attitudes, and that encounter
attitudes would not relate significantly to racial
socialization attitudes.

It was also hypothesized that

immersion attitudes would yield a significant positive
relationship with racial socialization attitudes, and that
internalization attitudes would not significantly predict
racial socialization attitudes.
The study also predicted that parents would feel that
it is important to socialize children to racial issues.
Based upon previous research, it was hypothesized that
parents would teach children a variety of messages,
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including the importance of history, understanding racism
and oppression, and the importance of striving for
achievement.

Specific messages to boys would include

importance of school achievement, and overcoming racial
barriers and oppression, while specific messages to girls
would include racial pride.
The analysis was conducted in several phases.

The

first analysis determined differences according to the
location of the participants.

The next phase included

scoring the RIAS and the BPA and determining differences in
attitudes according to demographic factors through analysis
of variance.

Then, multiple regression was conducted to

determine the relationship between the predictor variables
of the racial identity attitudes and the criterion variable
of the r.acial socialization attitudes.

The qualitative

surveys were scored according to open coding in order to
determine the importance of racial socialization, and
specific messages given according to gender.
Quantitative Results
The first phase of the analysis was to determine if
differences existed on demographic variables according to
location for data collection.

one-way analysis of variance

tests were conducted to ascertain significant differences
according to gender, socioeconomic status, educational
level, and marital status.

No significant differences were

found for marital status or educational level.

Significant
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differences were found for gender across locations,
F(2,102)=8.19, p <.001.

Tukey's HSD post-hoc test indicated

that the number of men and women

diff~red

across the three

locations, indicating that the second church had fewer
female participants.

Significant differences in location

were also found according to socioeconomic status,
F(2,96)=6.327, p <.003.

Tukey's HSD post-hoc test

[Q(96)=10.343, p<.05] indicated participants from Church 1
(m=2.537, s.d.=.552) reported a significantly higher income
level than Church 3 (m=l.875, s.d.=.619).

Both means

suggest, however, that the majority of the participants fell
within the middle income range.

As the differences

according to location were few and were not the variables
hypothesized to be related to racial identity or racial
socialization attitudes, the locations were grouped together
for further analysis.
The second phase of analysis sought to examine
differences in racial identity and racial socialization
attitudes according to gender, marital status, educational
level, and socioeconomic status.

Table 2 lists the mean

scores of racial identity attitudes and the racial
socialization subscale of the BPA.

The mean scores

indicate that internalization attitudes were stronger for
these participants than preencounter, encounter, or
immersion attitudes.

The standard deviations also suggest

that the variation of scores is small.
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Table 2
Mean Scores for Racial Identity and Socialization Attitudes

Variables

Means

standard Deviation

Preencounter

2.009

.419

Encounter

2.799

.681

Immersion

2.410

.504

Internalization

4.026

.479

Race Socialization

1.860

.320

For this study, internal consistency coefficient alpha's for
the subscales were: Preencounter, .49; Encounter,
Immersion/Emersion, .50; Internalization, .64.

.51;

The internal

consistency coefficient alpha for the racial and social
awareness subscale was .57, suggesting moderate reliability.
Table 3 lists the internal consistency coefficient alpha and
the intercorrelations for each scale.
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Table 3
Correlation Coefficients for RIAS subscales and BPA Subscale

Pre

Enc

Imm

Int

Rae

.274*

.202

-.380*

-.238*

.381*

.211*

.269*

.060

Enc

.657*

Imm
Int

.438*

Note: Pre=Preencounter, Enc=Encounter, Imm=Immersion,
Int=Internalization, Rac=Racial/social awareness

*

p< .01

The intercorrelations suggest that preencounter scores
are negatively related to the racial and social awareness
subscale, encounter scores are significantly positively
related to the racial and social awareness subscale, and
that internalization scores are significantly positively
related to the racial and social awareness subscale.
One-way ANOVA's were conducted on each of the racial
identity attitudes subscales with demographic factors of
marital status, educational level, socioeconomic status, and
gender as independent variables.

No significant differences

were found for both preencounter and internalization
attitudes.

However, educational level was found to be

significant for both encounter and immersion attitudes.

For
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encounter attitudes, significant differences were found in
educational level, F(2,96)= 3.073, p<.05.

Tukey's HSD post-

hoc test [Q(98)= 6.75, p<.05] indicated that participants
who had only earned a high school diploma
(m=3.060, s.d.=.720) had significantly higher encounter
attitudes than participants who had some graduate school
experience (m=2.605, s.d.=.649).

Similarly, immersion

attitudes differed according to educational level.

Tukey's

HSD post-hoc test [Q(98)= 8.572, p<.05] indicated that
participants with only high school diplomas (m=2.657,
s.d.=.574) had significantly higher immersion attitudes than
participants with some graduate school coursework (m=2.254,
s.d.=.435).

Participants with just high school degrees had

stronger encounter and immersion attitudes than participants
with college and graduate school experience.
The third phase of analysis sought to directly examine
the research hypotheses relating to the relationship between
the independent variables of the racial identity attitudes
and racial socialization attitudes.

one-way ANOVAs were

conducted to determine if differences existed in racial
socialization attitudes according to demographic variables
of gender, marital status, socioeconomic status, and
educational level.

There were no significant differences in

racial socialization attitudes according to marital status,
socioeconomic status, and educational level.

Significant

differences were found in racial socialization attitudes
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according to gender, however, F(l,102)= 7.226, p <.01.
Women (m=3.918, s.d.=.323) seem to have higher racial
socialization attitudes, indicating stronger pro-Black
childrearing attitudes than men (m=3.747, s.d.=.272).
As racial socialization attitudes were found to differ
significantly according to gender, a stepwise multiple
regression plot was conducted with gender and age of
participants in order to determine the amount of variance
within racial socialization scores that can be accounted for
by gender and age.

Age was included in the regression as it

as measured in continuous data and had not been included in
a one-way ANOVA.

Age did not contribute to the predictor

equation, but gender was found to significantly contribute
to the equation, [F(l,97)= 5.690, p <.019].

Five percent of

the variability of racial socialization attitudes can be
explained by gender.
The independent variables of preencounter, encounter,
immersion, and internalization attitudes were entered into a
stepwise regression plot in order to test the research
hypobhesis.

These results will first be discussed according

to the general findings, and then each hypothesis will be
separately addressed.

The best predictor model for racial

socialization scores only included internalization
attitudes.

It was hypothesized that internalization

attitudes would not contribute significantly to racial
socialization attitudes.

However, internalization attitudes
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accounted for 19% of the variance in racial socialization
scores [F(l,102)=24.273, p <.0001].

Internalization

attitudes have a positive relationship with racial
socialization attitudes, so as internalization attitudes
increase, racial socialization attitudes increase.
It was also hypothesized that preencounter attitudes
would yield a significant negative relationship to racial
socialization attitudes, and this was not confirmed in the
study.

The third hypothesis for the study was that

encounter attitudes would not relate significantly to racial
socialization attitudes, and the results were not related
significantly.

The final hypothesis was that immersion

attitudes would have a positive significant relationship
with racial socialization attitudes, and this was not
confirmed in the study.
oualitatiye Results
Four open-ended questions were asked of participants in
order to determine the importance of racial socialization,
to elicit specific messages taught to children and
adolescents, as well as messages taught according to gender.
The results were content analyzed in order to determine
frequencies of responses.

Then the responses were clustered

into categories which seem to reflect themes in the
importance of socialization and types of messages taught.
The questions generated a variety of responses, and
most of the parents indicated the difficulty of socializing
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children to racial issues.

Many feel that it is inevitable

that their children will experience racism, and they would
like to prepare their children to confront and cope with
racism in the most effective manner.

Some parents used the

questions as opportunities to express their fears for their
children, as well as the anger that they feel about the
injustice of racism and oppression.

One parent expressed

her frustration for her child.
Prime example is my son. He was pulled over by the
police 3 times within his first year of driving,
because we own nice ..• vehicles. After the third time
the tears in his eyes told me that even though the law
says racial discrimination is over, the attitude says
it's not. The frustration I saw in his eyes that day
about things we could never change (our skin color and
people's attitudes) left a scar- an indelible
impression .•.. He has become bitter and somewhat
hardened by life. And rightfully so.
The first question was designed to elicit the relative
importance that parents attributed to racial socialization.
A total of 140 codable responses were given, and an
overwhelming majority (96%) of the parents feel that it is
important to teach children about racial issues.

Five

parents reported that they do not feel it is important to
teach racial messages, seemingly because they feel it may
have a negative impact on their children.

Three parents

reported that they would only discuss racial matters if
their children initiated the discussion, and one parent
indicated that it would negatively impact their children and
possibly make them paranoid in dealing with others.

One
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parent simply indicated that it is not important.
Parents listed a variety of reasons for feeling that
racial socialization is important.

Table 4 lists the themes

generated from the responses regarding the importance of
teaching children racial issues.

The primary reason given

by parents is the reality and awareness of racism (21%).
Parents felt that being aware of racism is the first step in
combating or coping with racism.
prepared to face reality.

"Children need to be

Racism is part of the reality of

being Black in today's society."

"I believe it is important

to teach my children about racial issues because this is a
very real part of our society in America."

Nine of the

parents stated directly that their children would face
racism.

"Children are confronted with this at an early age

if they live in a mixed neighborhood and attend day care
centers.", "They will have to face prejudice somewhere in
their lives."
Parents are also concerned that their children are
prepared to cope with racism (18% of responses).

Parents

indicated that children should understand others'
motivations and behaviors and that they should know how to
protect themselves.

Functioning effectively was the third

most frequently cited response (11%), as parents indicated
that their children need to be prepared to succeed within
society, should value their education, and should be able to
compete with their Caucasian counterparts.

"Yes, so they
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can be somewhat prepared for things that may happen in
life."
Parents also telt that it is important to teach
children about racial issues in order to give them a sense
of history (18% of responses).
roots."

"Children need to know their

Other reasons included cultural enrichment (6%),

and self-development (5%).

They also felt that teaching

children about racial issues could help change racism or
change people's attitudes about racism (4%).

Finally, some

parents felt that it is an important task for parents over
teachers, friends, or others to socialize children to racial
issues (2%).

"Because of the fact that I am Black, I feel

that experience makes me more knowledgeable than maybe a
teacher or friend."
The results from this question seem to support the
hypothesis that parents feel that racial socialization is
important for a variety of reasons.
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Table 4
categories for Importance of Racial Socialization

Frequency % of Total Resoonses
Presence of racism
Racism is part of reality
Children will face racism
Judged by skin color

JO

21

Importance of awareness
Awareness of racism
Knowledge of political issues

13

9

Sense of History

25

18

Prepare for challenges
Prepare for challenges
Understand others' behaviors
Develop buffers
Protection and safety
Disservice not to prepare

25

18

Function effectively
Function effectively
Prepare for success
Importance of education
Be able to compete
Effect's choices in life

15

11

Cultural enrichment
Understand diversity
Cultural enrichment
Understand Black culture
Develop racial pride
Perpetuation of culture
Participate in civil rights

9

6

Self-development
Positive self-esteem
Personal enrichment

7

5

Help change attitudes

6

4

Must be parents who teach

3

2

Miscellaneous
Yes
They are God's children

2

2
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The second question elicited specific messages that
parents teach in order to socialize children.

Parents

listed 205 specific messages that are taught to their
children.

Table 5 lists the categories of specific messages

taught to children and adolescents.

The results were

similar to previous research findings which cite that
parents teach messages on racial pride, self-development,
achievement, egalitarianism, and cultural enrichment.
Parents in the current study stressed the reality of
racism with their children (5% of responses).

These

messages include that their children will face racism and
oppression, that they will be judged by the color of their
skin, and that they may be denied opportunities due to their
race.

" ..• to be aware that racist attitudes often causes

them to be overlooked in classrooms, board rooms, offices,
etc."

Parents also teach children coping strategies and

methods to overcome racism (13%).

The responses indicated

that children are taught not allow others to use their race
against them, and to not use race as an excuse for not
achieving.

"I also tell them to not rely on the old 'cop-

outs" about the 'man' and the 'system'."

"Never let your

race be an excuse for not achieving what you want to be."
Other parents teach children to handle racism
diplomatically, and to learn to deal appropriately with
Whites.

Children are also taught to be strong and to stand

up for their rights.
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Most of the messages in the current study emphasize the
importance of achievement (26%), which includes the
importance of seekinq a good education.
essential for successful living."

"Education is

Parents also stressed

that although their children would have to work harder than
Whites to achieve or to be recognized, they can achieve
anything, especially if they set goals and strive to
achieve.

"That they have to work twice as hard to be better

than the White race.

Get an education."

"They have to

understand that life is more difficult, because of the
racial prejudice in this country, but they will have to work
harder to overcome that obstacle."
The second most frequent message was teaching children
racial pride (19%).

Parents want their children to feel

proud to be Black, to recognize that they are beautiful
individuals, and that being Black is positive.

"Be proud!

The Black race is a highly spirited, intellectual race."
"Be proud of heritage and don't let others make them feel
they shouldn't have pride."

One parent, however, emphasized

that racial pride in the extreme can be dangerous.

An

additional seven percent of the responses indicated the
importance of teaching children African heritage and civil
rights history.

"I have books on Black inventors and we

read books about Martin Luther King and other positive Black
people."

"Origin and heritage information ••• basically

historical messages."

Four percent of the responses

58

encouraged children to support other Blacks, by serving as
role models, marrying within the race, and respecting
elders.
In addition to racial pride, parents stressed the
development of self-pride (6%).
who you are."

"Be yourself, be proud of

Five percent of the responses indicated that

parents stress to their children that they are equal to
Whites.

"I teach them basically that even though people are

separated by racial types ... all people basically and
fundamentally are the same- very little difference beyond
the superficial."
Responses also indicate that parents teach moral values
to their children as well (11%).

Parents teach spirituality

and the importance of loving and trusting in God in order to
overcome racism.

Some parents indicate that God has made

humans the same, and feel that race should be not be
emphasized.

In addition, parents teach the Golden rule of

treating others fairly.

Five percent of parents want their

children to accept others, despite racial or gender
differences.

A small percentage of parents (2%) teach their

children to mistrust Whites, and encourage them to be
suspicious of them.
The results from this question seem to support the
research hypothesis that African-American parents teach
their parents a variety of racial socialization messages.
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Table 5
Racial Socialization Messages

Frequency % of Total Responses
Achievement
Importance of education
Must work harder than Whites
Can achieve anything
Be the best you can be
Strive to achieve

53

26

Racial Pride
48
Be proud to be BlacK
Black is beautiful
Being Black is positive
They are better than Whites
Persons of great worth
Racism is not reflection of self
Racial pride in extreme is evil

19

overcoming racism
Don't be held down by racism
Don't use racism as excuse
overcome obstacles
Handle racism diplomatically
Be prepared to cope
Stand up for rights
Be strong
Don't have chip on shoulder
Be aware of prejudice as occurs

27

13

Black heritage
Historical information
Knowledge of civil rights
Knowledge of race

14

7

Religion
Children of God
Trust in God
God has blessed them
God has made us all different

12

6

Self-pride
Be proud of yourself
Feel good about yourself

12

6

(table continues)
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Table 5

(continued)
Frequency % of Total Responses

Reality of racism
11
Judged by skin color
Will be denied opportunities
Will encounter difficulties
Explanations of racism
Can't get away with same as Whites

5

Respect others
Accept others for who they are
Be kind to others

11

5

Equal to Whites
Not inferior to Whites
People are the same
You are American

10

5

Support other Blacks
Racism among Blacks
Marry other Blacks
Support other Blacks
Give back to the community
Respect elders

9

4

Mistrust Whites
Whites can't be trusted
Be aware of Whites' behaviors

4

2

Miscellaneous
Make up your own mind
Have good hygiene
Racism is evil

3

2

The results from these question are supported by the
mean scores for individual questions on the racial and
social awareness subscale.

Parents indicated the importance

of racial socialization to the extent of their agreement
with specific questions.

For the importance of racial

socialization, questions included: Parents should teach
their children what it means to be Black (m•4.32); Parents
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have the responsibility of providing children with a sense
of racial identity (m=4.20); Parents should teach their
children about racial problems in society (m=4.19).

These

mean scores indicate that parents feel that racial
socialization is important, similarly to the 96% agreement
of the importance of racial socialization found from the
qualitative survey.
Specific messages of racial pride, reality of racism,
and historical information were also supported through the
racial and awareness subscale.

For example, the questions

"Children should grow up knowing that discrimination and
racism will affect their lives" and "Children should be
taught to be proud of their race" yielded mean scores of
4.29 and 4.78 respectively, indicating agreement.
Similarly, parents disagreed with the following statements:
Parents who teach children that Black is beautiful are wrong
(m=4.45); Black children who learn about Black history will
learn to hate (m=4.58); It is not important to teach Black
children about their heritage {m=4.33).
The third question was designed to elicit specific
racial socialization messages taught to boys.
the specific messages taught to boys.
responses to the question.

Table 6 lists

Parents generated 180

Approximately one-third of the

responses (33%) indicated that parents teach their boys
about negative stereotypes and images that are portrayed in
the media.

One parent described these negative messages in
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great detail:
Take for instance, the media. What is portrayed on the
news is that most everything these young men do is
negative, except for sports. So all they see is t.v.
and sports stars in which 99% of them will never make
it, but most believe they will. Advertisements in the
media prey upon African-American boys. The music
industry's so called "New Jack" music and negative
rappers are probably the most influential messengers
today on African-American boys. These rappers rap
about violence, disrespecting women (Black), and having
no respect for law and order. The subtle message is
to get yours now, and don't worry about the future.
Besides the messages that Black men can only be successful
through music and sports, other negative messages included
that Black men are perceived as lazy and as intellectually
inferior to both Whites and females.

Parents convey that

others do not expect Black men to achieve, and that others
often have low expectations of them.

Negative societal

messages also included that Black boys are seen as angry,
hostile, and aggressive, that they are drug users and
abusers, that Black men are likely to end up in prison, and
that they lack morals and are abusive to women.
The parents indicated that they teach their boys to
overcome these negative stereotypes and media images (11%).
"I teach my son that he must be prepared to separate the
facts from news images.

I also teach him that he has a

responsibility as, I do, to prove this image incorrect."
Parents encourage their boys to stay away from drugs, and to
stay out of trouble.

"(N)ot to get into trouble, Black's

don't get a 2nd chance."

Boys are taught that they can do

more than play sports and to serve as role models for
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others.

Their sons are also taught to work hard, and that

they may often have to work harder than Whites in order to
be perceived as successful.

"Statistics show you are often

a target of racism, but as an individual you can/will
overcome thru hard work and perseverance."

"They must be

better than White American boys just to be considered as
good as."
Boys are also taught the reality of racism, and that
they are at risk of being discriminated against (8%).
Parents seemed concerned that their boys respond to racism
diplomatically and respectfully (8%).

They encourage their

boys to be polite if stopped by police, to not be perceived
as aggressive or hostile, to have good manners, to speak
properly, and to dress well.
If stopped by the police, be polite, and never reach
for anything. Place your hands on the steering wheel
at all times.
If your license is in your pocket, let
them reach for it.
Keep your hands in full view.
They also caution their boys to be careful around Whites, to
watch for traps, and to not walk alone on the streets,
especially in the deep South.

one parent encourages her son

to handle racism in a non-violent manner.
Responses suggested that parents emphasize the
development of self-pride to boys (14% of responses).

This

included messages on the importance of self-reliance, taking
responsibility for actions, setting goals, and striving to
achieve.

"(H)old your head up and take pride in who you
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are.

Be a man, get your education, take responsibility for

your actions ... "

"First, keep your self-respect."

Six

percent of the responses stressed the importance of
achievement and education.

"Get a good education."

stop short of getting your college degree."

"Don't

surprisingly,

only 2% of the responses directly indicated teaching boys
racial pride or historical information.
Parents communicate the importance of morals and values
to their sons.

Nine percent of the responses emphasized the

importance of family values.

Parents want their sons to be

respectful of Black women, and to only marry Black women.
"Love and respect your Nubian princesses."

They are

encouraged to marry someone with compatible interests, and
to communicate openly.

Parents stress the importance of

fatherhood and responsibility.
your family."

"Be a positive provider for

Four percent emphasize the importance of

spirituality and religious beliefs.

Finally, parents ask

their children to respect others, and to judge people by
their character (3%).
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Table 6
Racial Socialization Messages for Boys

Frequency % of Total Responses
Negative stereotypes
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Cannot achieve
Only succeed at sports,music
Cannot achieve
Lazy and stupid
Inferior to Whites
Inferior to women
Low expectations of them

27

Troublemakers
Drug dealers/ criminals
End up in jail

9

Angry image
Macho and tough
Angry young men
They are feared

4

Disrespect others
Have illegitimate children
Don't support children
Abusive towards spouses
Use women

4

Miscellaneous
Low self-esteem
Lack morals
They are not important
Some jobs not for them
Self-pride
Self-pride
Responsible for own actions
Be strong
Be best can be
Be self-reliant
Self-esteem
Set goals
Self-awareness

33

5

25

14

(table continues)
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Table 6

(continued)

Frequency

~

of Total Responses

overcoming negative images
Don't accept stereotypes
Be role models
Don't use drugs
Stay out of trouble

18

11

Value of Family
Respect Black women
Marry Black women
Be good fathers
stay away from White women
Communicate with mate
Value of the family
Be the breadwinner
Marry person with compa~1ble
interests

16

9

Reality of racism
At risk of racism
Harder to succeed than women

14

8

Handling racism
Be cautious around Whites
Be polite to police
Dress well
Good manners
Don't be aggressive
Handle racism nonviolently
Speak proper English
Be prepared to give your life

14

8

Achievement
Importance of education
Importance of hard work

11

6

Moral values
Have good morals
Respect others
Judge people by character

12

7

Racial pride
Historical information
Racial pride

4

2

Miscellaneous
Value of money
Choose friends carefully
Boys don't cry

3

2
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The fourth and final question was to determine the
specific messages taught to girls.

Table 7 lists the

specific messages that parents indicated that they teach to
girls.

There were 159 responses to this question.

The

majority of responses indicated negative stereotypes and
images given to girls .
... African-American girls of low socioeconomic
backgrounds to receive a much greater dose of negative
messages. Besides seeing teenage pregnancy, drug
dealing, lack of a father figure, the black boys will
be disrespecting them from the subtle messages they
have been receiving.
Many African-American girls will
attempt to use sex for love and attention .... (T)he
media ... lead us to believe that most of the people on
welfare are Black women with a large number of babies.
Parents indicated that girls are perceived as lazy, drug
abusers, on welfare, at risk for illegitimate children, and
used only a sex objects.

They are told that the only jobs

readily offered to them are as servants as they are interior
to Whites.

Finally, parents discussed the issue of physical

attractiveness based on White standards.
At 3 years old she's read stories about goldie locks
and snow white and how beautiful that they are. so she
is developing a concept of beauty.
She looks in the
mirror and see that she is not white as snow nor does
she barely have any locks on her head at all in a lot
of cases, so she's disappointed.
Girls are given specific messages on the development of
self-pride (13%).

They are encouraged to believe in

themselves and their beliefs, and to be their own person.
"To carry yourself with pride and dignity."

"Be proud,

always of yourself-keep your self-respect."

"Most of all

believe in yourself."

Parents indicated that they teach
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girls racial pride as well (11%).

They are taught that they

are beautiful and to not judge their physical attractiveness
against White standards.

"They are beautiful but

differently beautiful because they are black."

"Black hair

is different from White hair and this must be accepted."
They are also taught about their African-American heritage,
and encouraged to participate in cultural activities.

Girls

are encouraged to take pride as their role as the mothers of
mankind and of their race.
"mothers" of our nation.

"The fact that female are the
As such, there is a special call

for their nurturing our upcoming generations."
Girls are taught the importance of education and
achievement (13%).
necessary."

"You can succeed but an education is

"Get a quality education."

Girls are

encouraged to work hard and to be the best they can be,
although they are told they will have to work harder than
others to be successful.
you set for yourself."

"Work hard to achieve your goals
" ... that black women in particular

have to work harder, be more self-sufficient, and
independent."

"You can be whatever you want to be, but must

put forth JllS2I.:.e. effort than others."
Parents communicate not only the reality of racism, but
the pressure of sexism that African-American girls will face
(6%).

"African American women have conquered many a

challenge that is even rougher not only being black but
because they are women."

"A special burden is put on Black
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women.

They must be on guard against White men and women

and that they must also understand that they even threaten
some Black men."

Girls are also told that they are often a

threat to others in the work place, 3lthough it will be
easier for them to obtain jobs than African-American men.
However, only 5% of the responses include suggestions for
coping with racism.

They are encouraged to stay off of

drugs, and to not accept stereotypes.

"Try not to get into

trouble and please stay off drugs."
Girls are taught messages of noral values by their
parents (13%).

They are taught to love and trust God.

Girls need to behave as ladies, not wear suggestive
clothing, and to serve as role models.
lovely women.

"Be wonderful,

Don't wear suggestive clothing."

and act, dress like a lady."

"Always be

Girls are also given explicit

messages to not engage in premarital sex due to the risk of
having illegitimate children (3%).
Parents give girls specific messages about their
relationships with African-American men (6% of responses).
They are encouraged to be supportive of men, but to demand
respect from them.
the black male."
them."

"Black women need to support and uplift
"(T)aught to make the Black males respect

Girls are told that they should be independent and

that they can survive without men.

"Make sure you don't

start life expecting to be dependent on no man other than
God.

Make sure at all times you can provide and make a
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living for yourself."

Girls are also encouraged to protect

and support families, and to be nurturant.
be put on family and keeping it together."

"Emphasis should
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Table 7
Racial Socialization Messages for Girls

Frequency % of Total Responses
Negative stereotypes

40

Negative images
On welfare
Drug abusers
Lazy
Hostile

8

Must look White to be pretty

8

Illegitimate children
Have illegitimate children
Are teenage mothers
Don't take care of children

3

Sex objects
Bodies only for sex
Sexually active

7

Interior to Whites
Not as smart as Whites
Not as good as Whites
Can't make it in job market

3

Roles
Work as servants
Can only cook and clean

2

Will receive negative messages

2

Miscellaneous
Have low self-esteem
Black men are worthless

2

Self-pride
Self-pride
Be strong in beliefs
Believe in self
Be your own person
Do what will make you happy
Use your mind
Be responsible for yourself

21

25

13

(table continues)
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Table 7

(continued)

Frequency

~

of Total Responses

Achievement
Importance of education
Do your best
Can do anything
Work hard to achieve
Set goals

20

13

Racial pride
Racial pride
Black is beautiful
History
Mother of our nation
Mother of mankind
Participate in multicultural
activities

17

11

Horal values
Trust God
Good morals
Don't wear suggestive clothing
Be a role model
Judge others by their character
No premarital sex

20

13

Value of family
Support Black men
Support families
Marry Blacks

10

6

Reality of racism
Face racism and sexism
Threat to Black and White men
Singled out by White women
Be prepared for the worst
Have advantages over Black men

10

6

8

5

Coping mechanism
Don't accept stereotypes
Play game well
stay off drugs
Don't be abused
How to handle herself
Watch your back

(table continues)
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Table 7

(continued)

Relationship with men
Don't depend on men
Demand respect from men
Don't believe macho image
Black men may choose White women

9

6

Miscellaneous
Be in the background
Not threatening to Whites
Derision among Black females

3

2

It was hypothesized that racial socialization messages
would differ according to gender.

A chi-square analysis

was conducted to determine if the frequencies of messages
determined through open coding differed significantly
according to gender.

The results indicated that boys do

tend to receive different racial socialization messages than
girls

(v~

=13.633, p< .05).

Boys received more messages on

negative stereotypes or societal messages, and received a
greater percentage of coping strategies to deal with racism.
Girls, however, were given more messages on the importance
of achievement.

Girls also received messages on racial

pride than boys, although they were given an equal
percentage of messages on self-pride.

Finally, girls

received messages on premarital sex, whereas boys did not.
The findings support the research hypothesis that boys would
receive messages on overcoming racial barriers and
oppression, as well as the hypothesis that girls would
receive messages on racial pride and sexuality.

CHAPTER V
DISCUSSION

The results of the study generally support the research
hypotheses.

Parents seem to feel that racial socialization

of children is important and often necessary to help
children deal with racism and oppression.

They give

children a variety of nessaoes about racial issues, and the
types of messages given seem to differ according to the
gender of the children.

This chapter will discuss the

research findings and implications from the current study.
Limitations of the study, including difficulty with research
methodology will be discussed.

Finally, suggestions for

future research will be provided.
General Research Findings
There were no hypotheses on the relationship between
demographic variables and racial socialization attitudes.
Gender, however, was found to relate significantly with
racial socialization attitudes, as women were found to have
stronger socialization attitudes than men.

African-American

men often experience more racism and oppression than
African-American women.

African-American men may respond to

racial experiences with anger and resentment, shame, and
feelings of impotence (Herbert, 1990).
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These feelings may
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lead them to spend less time discussing racial issues with
their children.

Women traditionally have served as

nurturers and caregivers within the family, and may more
often perform the task of socialization, including racial
socialization (Greene, 1992b).
Racial identity attitudes seem to impact racial
socialization attitudes.

It was hypothesized that

preencounter attitudes would have a significant negative
relationship with racial socialization attitudes as parents
would hold low salience

~o

race and racial issues.

This

finding was not supported in the regression analysis, but
preencounter scores were significantly negatively correlated
with racial socialization attitudes.

Encounter attitudes

were not expected to relate significantly to racial
socialization attitudes as individuals with encounter
attitudes tend to be confused and uncertain of their racial
identity.

This confusion could lead to uncertainty around

the importance of racial socialization.

In the current

study, encounter attitudes did not relate significantly to
racial socialization attitudes, lending some support to the
research hypothesis.

Immersions scores were not found to

relate significantly with racial socialization attitudes.
This finding may be due to the low reliability and low
correlation between immersion and racial socialization
attitudes.

Parham and Helms (1985a) suggest that immersion

attitudes correlate negatively with self-esteem,as immersion
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attitudes, especially militant reactions, are an attempt to
overcompensate for negative feelings experienced in the
past.

Individuals with immersion attitudes often feel

guilt, shame, and insecurity (Parham & Helms, 1985a).

In a

similar manner, parents with immersion attitudes may feel
guilty about their prior attitudes and may find it difficult
to socialize their children as they are still in the process
of developing their own racial identity, and may not have
internalized changes.

They may also rely on implicit

socialization messages, such as participation in civil
rights activities, to influence their children.

Because of

the anger held towards Whites, parents with immersion
attitudes may simply denigrate Whites without teaching or
giving their children positive messages on being AfricanAmerican.
Although it was hypothesized that internalization
attitudes would not relate significantly to racial
socialization attitudes, internalization attitudes were
found to have a positive significant relationship with
racial socialization attitudes.

This suggests individuals

with strong internalization attitudes feel that it is
important to racially socialize their children.

Parham and

Helms (1985a) found that internalization attitudes had a
significant positive relationship with self-esteem as
individuals have explored their identity and are comfortable
with their values.

Similarly, parents with internalization

77

attitudes may feel comfortable with their identity and
consequently feel that it is important to socialize their
children.

They feel less anger towards Whites than

individuals with immersion attitudes, and may give messages
to children on racial pride, as well as the development of
self-pride, and respect for other cultures and values.
The study found that the overwhelming majority (96%) of
parents in the sample feel that racial socialization is
important, due to the reality of racism and oppression, and
to the importance of helping their cnildren to cope
effectively with racism.

The parents indicated that they

are the ones who must socialize their children, as peers and
teachers may give children misinformation, and Black history
is often not taught within the school system.

Parents also

hope that their children will have an impact on the future,
and will help others to change their racial attitudes.

The

results from the qualitative results were corroborated by
the quantitative measure.

The results from this study

support findings from previous research that examined the
importance of racial socialization.

When asked directly,

parents indicate that they do racially socialize their
children (Thornton, et al., 1990; Peter, 1985).

Studies

that ask individuals retrospectively about racial
socialization messages often suggest that parents do not
socialize their children (Sanders Thompson, 1994: Parham &
Williams, 1993: Bowman & Howard, 1985).

The results from
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the current study indicate the importance of studying
parents directly on their attitudes and that research
findings can be an artifact of design.
Parents were able to list a plethora of specific racial
socialization messages given to their children.

Specific

messages included the importance of achievement, the reality
of the presence and nature of racism, specific coping
strategies, African heritage, religion and spirituality,
racial pride, self-pride, noral values, and egalitarian
messages.

Models for categories of racial socialization

messages have been postulated in the literature.

Boykin and

Toms (1985) classified families according to three
categories, mainstream, minority socializing, and Black
cultural families.

Mainstream parents tend to give messages

on Eurocentric values, minority socializing parents
passively accept racism and oppression, while Black cultural
families teach their children about African heritage, and
Afrocentric values.

sanders Thompson (1994) suggests that

racial socialization messages fall into four categories,
racial identity, self-development, racial barriers, and
egalitarianism.

Racial identity messages focus on racial

pride, self-development messages focus on achievement,
racial barriers messages focus on overcoming racism and
oppression, and egalitarian messages focus on equality and
universal characteristics.
The results from the current study support these
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categories.

Families give messages on the importance of

self-pride, achievement, and education, messages that are
often given by Caucasian parents and conform with
Eurocentric values.

These messages are similar to the

mainstream families, and messages on self-development.
Parents within the current study responded with messages on
racial pride, importance of religion and spirituality, and
African heritage, which is similar to the Black cultural
families and messages on racial identity.

Parents also

teach their children that they are equal to Whites and to
respect others, similarly to egalitarian messages.

Parents

in the study also indicated racial barriers messages,
including the reality of racism, and coping strategies.
Messages similar to minority families were not found in
study as minority families tend to passively accept racism
(Boykin & Toms, 1985), and the parents in this study felt
very strongly that racial socialization is important.
Previous research suggested that boys and girls receive
different racial socialization messages.

Boys tend to

receive messages on the racial barriers and egalitarianism,
while girls tend to receive messages on racial pride (Bowman

& Howard, 1985).

Parents in the current study reported that

they give both boys and girls messages on racial pride,
self-pride, importance of achievement, negative societal
messages, overcoming racism, moral values, and the
importance of the family.

Boys, however, received more
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messages on overcoming racism, although girls are encouraged
more to pursue a good education.

Although boys and girls

receive an equal percentage of messages on self-pride, girls
tended to receive more messages on racial pride.

Both of

these findings support the previous research findings.
Girls, however, received messages on premarital sex,
and relationships with men.

Girls were encouraged to not

engage in premarital sex, and to not be used by both Black
and White men within relationships, whereas boys did not
receive these types of messages.

Additional messages may

occur as parents are aware that their female children may
face difficulties within this country due to both their race
and their gender.

Greene (1992b) discusses the challenges

that African-American women face in socializing their female
children due to' the sexism they would experience.

She

states that African-American females often internalize
racism, especially around physical attributes and standards
for beauty.

Many of the parents in the current study also

discussed the importance of teaching their female children
the importance of accepting their physical beauty.

In

addition, due to the large number of teen mothers within the
African-American community, parents may be concerned with
issues of their daughters sexuality.

Some of the parents

indicated that they felt that their daughters would be
solely responsible for a teenage pregnancy.

In addition,

parents encouraged their girls to maintain their -
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independence, including financial independence, in case they
were abandoned by their partners.
Several implications can be drawn from the results.

As

parents with strong internalization attitudes were more
likely to feel that racial socialization of children is
important, it may be important to encourage parents to
develop racial pride and internalize their attitudes.
Hopson and Hopson (1990) encourage parents to openly
communicate with their children.

Parents should openly

discuss racial issues, provide positive modeling, and
reinforcement of Blackness.

Efforts through counseling,

parenting groups, and through community activities should be
made to encourage and enhance the racial identity
development of parents.
Although no attempt was made in the study to assess
children 1 s racial identity attitudes, it may be implied that
parental socialization is in important factor in the
development of racial identity attitudes in children.
Ford, Harris, and Scheurger (1993) emphasized the importance
of parents in the socialization process of African-American
children who must develop bicultural skills.

When

adolescents appear for therapy because they are facing
racism and oppression, or are experiencing difficulty in
forming their racial identity, they stress that parents must
be included in the therapy and encouraged to socialize their
children (Ford, Harris, & Schuerger, 1993).

Family
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therapists should assess the racial identity attitudes of
each family member, as they may often differ (Gushue, 1993),
and encourage open communication of racial issues.

Children

are often afraid to discuss racial issues with their parents
for fear of

disappoin~ing

them (Hopson & Hopson, 1990).

Family therapists, therefore, can play a critical role in
enhancing open communication, and encouraging growth and
change in racial identity development in all family members.
Limitations of the Study
This study may enhance the rields of counseling
psychology, child development, and family therapy as it
provides a better understanding of parental socialization of
African-American children.
limitations to the study.

However, there are several
First, the study is limited by

the self-selection of subjects.

Helms (1989) stated that

self-selection in racial identity studies will result in the
selection of subjects in higher racial stages as they are
more interested in racial issues.

The mean scores for

-

internalization attitudes within the current study were
higher than the means for the other subscales with the
racial identity measure.

Parents with a predominance higher

racial identity attitudes may have elected to participate in
this study due to their beliefs of the importance of racial
issues.

Therefore, the study may reflect the parental

attitudes and socialization beliefs of parents with stronger
pro-Black attitudes and values.
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One difficulty with the self-report measure is that
parents may only list responses that they can easily recall,
or they may also have listed messages that they would like
to give their children.

Observations of parent-child

interaction may very well indicate that the parents behave
in ways that differ from their self-reports.
Another concern with self-selection and the self-report
measures is that parents may have given answers that they
viewed as socially acceptable for racially focused research.
The parents were invited to participate in a racial identity
workshop with the researcher.

Although the workshop was

conducted after surveys were administered and collected, the
parents may have answered items in a way that would indicate
strong pro-Black values despite their personal beliefs which
at times may differ.

The third limitation concerns the

geographical location from which the subjects were selected.
Parham & Williams (1993) researched adults nationwide and
suggested that racial attitudes vary across geographic
regions.

As the sample for this study was drawn from a

Southern state, the generalizability of the study may be
restricted.

The data, however, may reflect the viewpoint of

many African-American parents who encounter racism and
oppression or are aware of or fear their children facing
similar experiences.
The major limitation with the study lies with the
measure to assess racial identity attitudes.

The
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reliability coefficients in the study were lower than those
previously found.

The racial identity scale was normed with

college students ages 18-24 years, whereas the sample in
this study were older, with more college and graduate school
experience.

The results from this study may indicate that

the RIAS is best suited for a college age sample.

Helms

(1990) questions whether the instrument is suitable for noncollege populations.

In addition, the intercorrelation

coefficients found in the current study differed
substantially from those obtained in previous studies.
Preencounter was found to be significantly correlated with
immersion and internalization attitudes, and immersion
attitudes were also found to relate significantly with
internalization attitudes.

According to the cross (1991)

model, the stages and subsequent attitudes should be
independent and should not correlate.

This again may

suggest the unsuitability of the instrument for non-college
populations.

This suggests the unsuitability of the

instrument and that it does not reflect the theory.
In addition to the low reliability of the scale, the
racial identity attitudes did not correlate significantly
with the racial and social awareness subscale, with the
exception of internalization attitudes.

The low reliability

and correlation with racial socialization attitudes may
account for the surprising finding that immersion attitudes
had a negative relationship to racial socialization
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attitudes.

It was hypothesized that parents with strong

pro-Black attitudes as is usually found in immersion
attitudes would feel that racial socialization is important.
However, immersion attitudes may differ from Afrocentric
values and attitudes.

As the RIAS had low reliability,

perhaps a measure of Afrocentrism, such as the African SelfConsciousness Scale (Baldwin & Bell, 1985) would have
yielded more significant results.

For instance, Branch and

Newcombe (1986) found that a measure of Afrocentrism, the
Black Ethnocentrism Scale (Chang & Ritter, 1976), correlated
positively and significantly with racial socialization
attitudes.
The racial socialization measure had moderate
reliability.

However, the insignificant findings in the

study may have been found as the racial and social awareness
subscale was the only dependent variable tested with the
racial identity attitudes in the study.

The research may

have been enhanced by including an additional empirical
measure of racial socialization.
Nonsignif icant findings may also have been found as the
participants had less strong preencounter, encounter, and
immersion attitudes.

The participants in the study reported

strong internalization attitudes, with little variation
within the mean scores for attitudes.

The range restriction

of the scores may also contribute to insignificant findings.
The limitations due to the difficulty with the racial
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identity attitude measure, however, were compensated for
through the use of qualitative measures.

Due to the

exploratory nature, both qualitative and quantitative
measures were utilized.

Using a quantitative measure that

simply places individuals in stages loses information about
particular behaviors within stages at different ages
(Phinney, 1988; Helms, 1989; Ramsey, 1987).

Schofield and

Anderson (1987) stated that qualitative measures provide an
understanding of perceptions and feelings, the manner of
relating and behavior patterns for groups, and is therefore
well-suited for ethnic identity studies.

Craig-Bay and

Adams (1986) discussed the limitations of self-report
measures and interview schedules, more qualitative measures,
in identity research.

Participants may be more inclined to

give socially acceptable answers to self-report checklist
items.

Interview schedules and open-ended questions usually

have low validity and it is difficult to achieve interrater
reliability (Craig-Bay & Adams, 1986).

This study

benefitted from the combination of measures which provides
triangulation on data to improve both the reliability and
validity of the findings of the research.
Suggestions for Future Research
Previous research that examined racial socialization
retrospectively found that adults reported that they were
often not socialized to racial issues by their parents.
This study indicates that parents believe in the importance
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of racial socialization, and offer a variety of messages to
their children, and support previous studies that examine
parents directly.

This suggests that future studies that

focus on racial socialization should measure parents
directly, as retrospective studies may not directly measure
racial socialization.
This study made no attempts to assess racial identity
attitudes in children.

There were also no efforts to

determine the impact of parental socialization beliefs on
the identity development of children.

Parents may give

children mixed messages around racial issues (Boykin & Toms,
1985).

Future studies should attempt to correlate parental

beliefs and attitudes with children's racial identity
attitudes.
Due to self-selection biases, this study had a majority
of parents with stronger internalization attitudes who may
believe in the importance of racial socialization, future
studies should attempt to include parents with other
attitudes.

Thornton, Chatters, Taylor, and Allen (1990)

surveyed parents on a variety of issues.

Parents who have

less strong Afrocentric values may be more likely to
participate in a study if the primary focus does not appear
to be on racial identity.

Due to the negative implications

of negative racial identity, it is important to assess
socialization attitudes of all parents, not just parents
with strong internalization attitudes.
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Families of differing socioeconomic backgrounds
experience racism and oppression in different manners,
suggesting that differing socialization practices may be
necessary (Boyd-Franklin, 1989; smith, 1989).

Pressures may

also differ according to the environment in which families
live, either predominantly African-American, predominantly
Caucasian, or mixed.

Children may receive different

messages at school and within the environment.

The sample

in this study were primarily middle- and upper-class
individuals, and the results may not be generalizable to
African-American lower class families.

Future studies

should attempt to include participants from a variety of
backgrounds.
Messages seem to differ according to the gender of the
child.

Racial identity models have been criticized as they

do not address other dimensions of the individual (Smith,
1989).

For example, can race and gender be considered as

separate entities within the identity of an individual?
Reynolds and Pope (1991) suggest a multidimensional model
that incorporates multiple aspects of identity.

Future

research on socialization should attempt to account for
multiple variables, including race/ethnicity, gender, and
sexual orientation.
Finally, research needs to examine implications for
family therapy and community interventions.

can parent's

attitudes be changed through therapy, parenting groups, or
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other interventions?

How would these changes effect

children's racial identity development?

Future studies

should focus on the outcome of interventions, and determine
implications for changes within racial identity.
In summary, this study provides evidence that racial
identity attitudes influence racial socialization attitudes
in African-American parents, indicating that parents with
strong internalization attitudes have strong racial
socialization attitudes.

The majority of parents when asked

directly indicated the importance of racial socialization,
and provided racial socialization messages for both boys and
girls.

These messages can be used in individual and family

therapy, as parents who indicate that they do not racially
socialize their children should be encouraged to socialize
them. especially if their children are likely to encounter
negative racial experiences.

The study lends support to the

methodology that examines parent on their attitudes
directly, although future attempts should be made to
determine the impact of parental messages on children's
racial identity.
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Parental Attitude Scale
This scale was designed to measure opinions on child-rearing. Please
circle the response that corresponds to your opinion for each of the
statements.
SA=Strongly A=Agree UN=Undecided D=Oisagree SO=Strongly
agree
disagree
1. Children should be well mannered and respectful
SA A UN 0 SD
to adults at all times.
2.

Dirty children are happy children.

SA A UN 0 SD

3.

Children should grow up knowing that
discrimination and racism will affect their lives.

SA A UN D SD

4.

Parents should show their children love and
affection.

SA A UN D SD

5.

Hollering at children is a good way of makinq
them mind.

SA A UN 0 SD

6.

It is alright for children to misbehave in
front of company.

SA A UN D SD

7.

People who teach their children that "Black is
Beautiful" are wrong.

SA A UN 0 SO

8.

Parents who let their children do what they want
to do are not good parents.

SA A UN 0 SD

9.

Children below the age of ten (10) cannot be
expected to help out in the house.

SA A UN D SD

10. Children need to rely on themselves to succeed
in life.

SA A UN D SD

11. Black children who learn about black history
will learn to hate.

SA A UN D SO

12. Children should be taught to be proud of their
race.

SA A UN 0 SD

13. Children should look to their parents for
guidance about racial matters.

SA A UN 0 SD

14. Parents should teach their children what it
means to be Black.

SA A UN D SD

15. All children should learn to have faith in God.

SA A UN D SD
SA A UN D SD

16. Parents should teach children not to talk back
to their elders.
17. Parents should insist on their children going
to church.

SA A UN D SD

18. Parents should be respected.

SA A UN D SD
SA" A UN D SD

19. Ch;ldren should be allowed to d;sagree with
their parents.
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SA=Strongly
agree

A=Agree

UN=Undecided

D=Disagree

SO=Strongly
disagree

20. Children should be encouraged to get to know
their relatives.

SA A UN D SO

21. Children should be allowed to do what they want
to do as long as it does not hurt anyone else.
22. Parents should not require their children to
attend church.

SA A UN D SD

23. A child who misbehaves should be punished.

SA A UN D SD

24. Parents who QQ. not tell their children that
America is the 1Tand of the Free" only for
white folks are doing their children an injustice.

SA A UN D SD

25. People should keep in close touch with their
family.

SA A UN D SO

26. Children raised to serve the Lord grow
fine adults.

SA A UN D SD

up

to be

SA A UN D SO

27. Parents should tell their children that white
people can be trusted.

SA A UN D SD

28. Children should be taught to respect their elder
kin.

SA A UN 0 SD

29. A parent's religion provides the only framework·
in which children should be reared.
30. Firm discipline is necessary to keep children
under control.

SA A UN D SD

31. Parents have the responsibility of providing

SA A UN D SD

32. Black children should be taught by their parents
that they are an African people.

SA A UN D SD

33. Parents should teach their children to help their
relatives if they are in need of assistance.

SA A UN D SO

34. Children should learn early to do things for
themselves.

SA A UN 0 SO

35. Children should learn how to dress in style.
36. Parents ought to make sure their children believe
in the same religion they believe in.

SA A UN D SD
SA A UN

37. Children should be taught that cleanliness is
next to Godliness.

SA A UN D SO

38. It is not acceptable for a child to live with
relatives other than his own.

SA A UN D SD

39. Learning to clean a house is something every
parent should teach a child.

SA A UN D SD

children with a sense of racial identity.

SA A UN 0 SD

D SO
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SA=Strongly A=Agree
D=Oisagree SO=Strongly
UN=Undecided
agree
disagree
40. Parents should never force a child to do
SA A UN D so
something he/she doesn't want to do.
41. Children should not be trained to do things for
SA A UN D SD
themselves at an early age.
42. Children should be raised in the church.
SA A UN D SD
43. Parents who are permissive with their children
SA A UN D so
are not doing a good job raising them.
44. Parents should make sure their children learn how SA A UN D so
to keep themselves clean.
45. Family reunions should be held at least once a
SA A UN D so
year.
46. Parents whose children stay dirty should not be
SA A UN 0 so
allowed to keep them.
47. Children should not have the responsibility for
SA A UN 0 SD
taking care of younger brothers and sisters.
48. Re1i3ion is not important in the upbringing of
SA A UN 0 so
ch1l ren.
49. Children should be able to help with household
SA A UN 0 so
chores (such as cooking, cleaning, and shopping)
by the time they are ten (10) years old.
50. Someone other than a parent should teach children SA A UN 0 SD
about racial awareness.
51. Parents should choose for their children what
SA A UN D SD
occupation they should have in the future.
52. Spanking a child is the best way to make him/her
SA A UN D SD
mind you.
53. Teaching Black children Black pride is harmful to
SA A UN D SD
them.
54. Parents should encourage children to try new
things without their help.

SA A UN D SD

55. Parents who stress cleanliness to their children
are too "fussy".

SA A UN D SD

56. Parents should teach their children about racial
problems in society.

SA A UN D SD

57. Black children who are sheltered from racial
SA A UN 0 SD
problems are likel1 to find it harder to cope with
society when they eave home.
58. It is not important to teach Black children about SA A UN 0 SD
their heritage.
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SA=Strongly
agree

A=Agree

UN=Undecided

D=Disagree SD=Strongly
disagree

59. Parents should encourage children to make their
own decisions.

SA A UN 0 SO

60. Children are entitled to decide for themselves

SA A UN 0 SD

what religion to follow.
61. Young ~eople should be able to leave home to
start life on their own by the time they are
18 years old.

SA A UN 0 SD

62. Families who regularly attend church have fewer
problems with t~eir children.

SA A UN 0 SO

63. Parents should make sure that religion is part of
every child's life.

SA A UN 0 SO

64. The stricter the parent the better the child
wi 11 become.

SA A UN D SO

65. Black children should learn early not to trust
white people.

SA A UN 0 SD

66. Children should be carefully supervised in what

SA A UN 0 SO

67. Marrying outside of one's race should be
discouraged.

SA A UN 0 SO

68. Children should be taught religious principles.

SA A UN 0 SD
SA A UN D SD

they are allowed to do.

69. Allowing children to have their way will help
them to grow up to be independent.

70. Parents know what's best for their children.

SA A UN 0 SD

71. It is acceptable for a person who is successful
to refuse to help his/her family and relatives.

SA A UN 0 SD

72. Parents should teach their children to be loyal
to the family.

SA A UN 0 SD

73. Children who can take on many different family
responsibilities will be an asset to the family.

SA A UN D SD

74. A clean home helps children to learn to be clean.
75. Children should be allowed to express anger at
their parents.

SA A UN D SD
SA A UN D SD

76. Children should take care of their parents in
their old age.

SA A UN D SD
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SOCIAL ATTITUDE SCALE
This questionnaire is designed to measure people's social and political
attitudes. Please circle the appropriate number corresponding to your
opinion of each statement as follows:
Strongly
Disagree

Disagree

Uncertain

Agree

Strongly
Agree

1.

I believe that being Black is a positive experience.

2.

I know through experience what being Black in America 1 2 3 4 5
means.
I feel unable to involve myself in White experiences, 1 2 3 4 5
and am increasing my involvement in Black experiences.

3.

1

2

3

4

5

4.

I believe that large numbers of Blacks are
untrustworthy.

1

2

3

4

5

5.

1

2

3 4

5

6.

I feel an overwhelming attachment to Black people.
I involve myself in causes that will help all
oppressed people.

1

2

3

4

5

7.

I feel comfortable wherever I am.

1

2

3

4

5

8.

I believe that White people look and express
themselves better than Blacks.
I feel very uncomfortable around Black people.

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

9.

10. I feel good about being Black, but do not limit
myself to Black activities.
11. I often find myself referring to White people as
honkies, devils, pigs, etc.
12. I believe that to be Black is not necessarily good.
13. I believe that certain aspects of the Black experience
apply to me, and others do not.

1 2 3 4 5
1 2 3 4 5
1 2 3 4 5

14. I frequently confront the system and "the man".

1

2

3

4

5

15. I constantly involve myself in Black political and
social activities (art shows, political meetings,
Black theatre, etc.).

1

2

3

4

s

I

r
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1

Strongly
Disagree

2
Disagree

3

4

Uncertain

Agree

5

Strongly
Agree

16. I involve myself in social action and political

1

17.

1 2 3 4 5

18.
19.

20.

groups even though there are no other Blacks involved.
I believe that Black people should learn to think and
experience life in ways which are similar to White
people.
I believe that the world should be interpreted from a
Black perspective.
I have changed my style of life to fit my beliefs
about Black people.
I feel excitement and joy in Black surroundings.

2

3

4

5

1 2 3 4 5
1 2 3 4 5
l

2

3

4

5

21. I believe that Black people came from a strange, dark, 1 2 3 4 5
and uncivilized place.
22. People, regardless of their race, have strengths and 1 2 3 4 5
limitations.
23. I find myself reading a lot of Black literature and
thinking about being Black.

1 2 3 4 5

24. I feel guilty andLor anxious about some of the things
I believe about Black people.
25. I believe that a Black person's most effective weapon
for solving problems is to become a part of the White
person's world.

1 2 3 4 5

26. I speak my mind regardless of the consequences (e.g.,
being kicked out of school, being imprisoned, being
exposed to danger).

l

2

3

4

5

27. I believe that everything Black is good, and
consequently, I limit myself to Black activities.

1

2

3

4

5

28. I am determined to find my Black identity.

1

2

3

4

5

29. I believe that White people are intellectually
superior to Blacks.
30. I believe that because I am Black, I have many
strengths.

1

2

3

4

5

1

2

3

4

5

1 2 3 4 5
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Parental survey
1.

Gender:

2.

Age:

3.

Marital Status:

4.

Number of Children:

5.

Ages and Gender of Children (i.e., 13 yr. old girl):

6.

What is your occupation?

7.

What is your family's income?

8.

Female

Male

~-Single ~-Married ~-Divorced/Widowed

$10,000 or less

$30,000 to $40,000

$11,000 to $20,000

$40,000 to $50,000

$21,000 to $30,000

$51,000 or more

What is the last year/grade of school completed?
8

9

10

11

12

13

14

15

16

17 18 19 20 or more

9. Do you feel that it is important to teach your
child(ren) about racial issues? If so, why? If not, why
not? (Use the back of the page if necessary).

100
10. If you teach your children about racial issues, what
type of messages do you tell your children about being
Black/African-American?

11. What are specific racial messages taught to AfricanAmerican boys?

101
12. What are specific racial messages taught to AfricanAmerican girls?

102
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1212 s. Forums ct., lA
Wheeling, IL 60090
January 15, 1994
Dear Parents of First Baptist Church:
I am a doctoral student in Counseling Psychology at Loyola
University Chicago.
I am conducting a study on social
attitudes and childrearing as my dissertation.
I would like
to take this opportunity to invite you to participate in the
study.
The study involves the one time completion of three surveys.
Each survey asks for your opinions and there are no right or
wrong answers. Participation in the study is voluntary, and
the return of the surveys indicates your consent to
participate. The completion of the surveys should take
thirty to forty minutes. After completing the surveys, you
may return them to the Church library or Church office,
leave them with Mrs. Bernice Jones, or you may mail them to
me in the enclosed envelope.
All results will be collected anonymously. Code numbers
that appear on the survey only serve to coordinate surveys
from the same family, but are not connected to your name.
To assure anonymity, please do not put your name on any
survey.
If you have any questions about participating in the survey
or would like to make comments, you may reach me during the
day at (708) 356-3322, and at home at (708) 808-8132. You
may also reach Dr. Speight, the dissertation chair, at (312)
915-6034.
Thank you for your support and participation.
Sincerely,

Anita Jones Thomas, MA
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